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Summary of Findings

Pupil outcomes

* Pupil scores in literacy assessments increased from
5.85 to 7.78 out of 20, a 1.93-point score increase
following the nine-session, in-school, student-
delivered tutoring intervention. This represents
a 10% increase relative to the maximum score,
or a 33% improvement compared to the baseline
performance.

* A small comparison group study found that the
intervention led to a significant improvement in
pupils’ literacy scores compared with pupils who
did not take part in the intervention.

* There was a particular improvement in pupils’ use
of punctuation and participle phrases (for example:
‘Startled by the sudden alarm-bell, she jumped.’).

* Pupils’ sense of self-efficacy also showed
improvement after the intervention. For example,
agreement with the statement “If | practised every
day, | could develop just about any skill” increased by
14 percentage points, from 49% to 63%.

* There was an increase in the proportion of pupils
who say they are thinking about going to university,
up 8 percentage points, from 31% to 39% after the
intervention.

Tutor and teacher observed benefits

* Student tutors were highly motivated by a desire to
contribute to their local communities, with “making
a conftribution to the local community” identified
as their top motivation for taking part in the
programme.

* There was a high degree of satisfaction amongst
participating student tutors: 100% of student
tutors enjoyed the programme and 100% would
recommend it to other students.

* Student tutors believed the intervention was
effective: 100% of student tutors said that they
observed improvements in their tutees’
sentence-writing accuracy.

* Teachers noted a positive impact on pupils’ writing
confidence, which they expect to translate into
improved overall attainment.

This evidence was reviewed by CFE Research as part of
the “Independent review of Uni Connect attainment-
raising activity” in 2023/24 and it was classed as
‘emerging causal’ evidence.'

According to feedback from CFE research on
the evidence submitted, it had contributed to the
understanding of:

1. How focused subject-specific tutoring can impact on
assessment scores for students from disadvantaged
backgrounds.

2. The positive impacts gained from working
collaboratively across partnerships to scale up the
sample size and activities to increase the robustness
of the method.

3. The use of assessment scores to measure the
activity’s impact on attainment-raising.

4. Growing knowledge about how subject specific
workshops and support may lead to positive
outcomes and raised attainment.

The Crafting Accurate Sentences Tutoring (CAST)
programme demonstrates the potential of university-
led initiatives to bridge educational gaps and support
local schools. The success of this model lays the
foundation for future scaling and adaptation of
student tutoring to meet the diverse needs of pupils
and universities.

1 Aclassification of ‘emerging’ evidence submission is where a method of evaluation demonstrates that an activity has an ‘indicative or possible’ causal
impact on outcomes for students, but the sample size limits the impact of the approach on participants. therefore it would to be scaled up to increase

confidence in the findings.
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Intfroduction

The Exeter Tutoring Model aims to deliver free to
schools, high-quality and sustainable tutoring through
university “student tutors” to pupils in schools. Student
tutors receive dedicated course-specific training and
deliver a full specified course of tutoring that has been
designed and written by a subject-specialist teacher.

The model has two delivery routes through which
student tutors deliver the intervention: one is through a
placement on a credit-bearing module?; the other is via
paid student ambassadors employed by UniConnect
partners and the University of Plymouth3.

This report outlines the activities and outcomes of
the Crafting Accurate Sentences Tutoring (CAST)
programme, delivered by paid student ambassadors,
during the spring and summer terms of the 2023-24
academic year. This work is collaborative in nature
and brings together the expertise of university

staff, student ambassadors, and external partners
to strengthen both delivery and evaluation. The
UniConnect partner for Devon, Cornwall and
Somerset, Next Steps South West (NSSW), carried out
the analysis of the collated dataset for the cognitive
outcomes, as part of this collaboration.

The report evaluates the programme’s impact across
three key areas:

* Pupil outcomes

Cognitive outcomes (ability to craft accurate
sentences), including outcomes from a small
comparison group study

Non-cognitive outcomes (including motivation
and self-efficacy)

* Student tutor feedback

* Teacher feedback

These findings will guide the ongoing development and
delivery of the CAST programme, with aspirations to
expand its reach within the South West and nationally.

The CAST programme

The CAST programme is a nine-session literacy
intervention designed to improve foundational writing
skills among secondary school pupils*, typically aged
12 or 13 (Year 8). Delivered by university students®
from various disciplines, the programme targets pupils
identified by teachers. These are pupils who:

1. Do not independently and consistently write
accurate sentences.

2. Will be available to attend tutoring.

Schools are also asked to prioritise students entitled
to the pupil premium fund (PP) or Free School Meals
(FSM). They can include other vulnerable groups,
including Children in Need (CIN) and Children in Care
(CIC). Schools are asked to avoid selecting students
with significant additional needs.

The intervention seeks to support pupils who teachers
select based on the criteria above. In short, these

are pupils who are struggling to write grammatically
accurate sentences on a consistent basis, with a
particular focus on helping pupils from under-
resourced backgrounds. The intervention is aimed at
enhancing pupils’ sentence-writing accuracy, with the
further objective of this supporting improved outcomes
for these pupils across the curriculum.®

2 The Exeter Tutoring Model's gold standard version ensures a sustainable, high-quality experience for students and pupils due to added enrichment hours, at

low cost to universities.

3 UniConnect brings together 29 partnerships of universities, colleges and other local partners to offer activities, advice and information on the benefits and

realities of going to university or college. Uni Connect - Office for Students.
4 From herein, referred to as ‘pupils’.

5 From herein, referred to as ‘students’ or ‘student tutors’.

The sessions and topics which pupils cover are as follows: Session 1: Identifying and writing nouns and verbs; Session 2: Identifying and writing simple
sentences and main clauses; Session 3: Identifying and writing compound sentences; Session 4: Identifying and writing subordinating conjunctions and
clauses; Session 5: Using commas to punctuate complex sentences; Session 6: Identifying and writing participle phrases; Session 7: Writing and punctuating
sentences with multiple clauses; Session 8: Writing simple, compound and complex sentences.


https://www.officeforstudents.org.uk/for-providers/equality-of-opportunity/uni-connect/
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Designed by Lindsay Skinner, Director of Education at
the Ted Wragg Trust and a former headteacher, CAST
is based on her book Crafting Brilliant Sentences and
has been continually refined for greater effectiveness
since the academic year 2022/23, when it was first run.
The programme involves university students tutoring
pupils for nine, one hour sessions across five to ten
weeks, typically in a 1:3 to 1:5 ratio of student tutors

to pupils.

In the 2023/24 academic year, 329 pupils participated
in CAST. In June 2024, we reported impact findings
from Phase 1 (autumn term 2023), through an
independent evaluation carried out by ImpactEd
Evaluation (here). Phase 1was delivered in the autumn
term of the 2023/24 academic year and involved 6
schools and 90 pupils. The programme was delivered

Schools that have completed CAST
Pupils that have taken part

Number of pre-course assessments
Number of post-course assessments

Number of matched pre- and post-course assessments

by Next Steps South West (NSSW); the Uni Connect
partner for Cornwall, Devon and Somerset, and the
University of Exeter (via the credit-bearing module
delivery route). The evaluation for Phase 1showed a
25% improvement in pupils’ post-course test scores
relative to their baseline scores.

This report focuses on Phase 2 of the programme.
Phase 2 was delivered in the spring and summer
terms of the 2023/24 academic year and involved 17
schools and 239 pupils. This was delivered by NSSW,
the University of Plymouth, North East Uni Connect
Programme (NEUCP) and GROWS (the Uni Connect
partner for Gloucestershire).

Full figures for participationin CAST in 2023/24 are
shown below.

“orcser | Proeez | o |

6 17 23
90 239 329
57 221 278
72 169 24]
42 159 201


https://news.exeter.ac.uk/wp-content/uploads/2024/07/UoE-report_-Final-report-.pdf
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Pupil Impact

Cognitive Outcomes

A primary outcome measure from the CAST

programme is to answer the question: does the

programme improve pupils’ ability to write in accurate

sentences? This section evaluates the extent to which

pupils’ sentence-writing accuracy improved after

having taken partin the CAST programme.

Key findings:

* The average pupil test score increased from 5.85 to
7.78 out of 20, a gain of 1.93 points. This represents
a 10% increase relative to the maximum score,
or a 33% improvement compared to the baseline
performance. There was an improvement in test
scores after the course for most pupils. To ensure
that the average improvement we observed was
distributed across individual pupils, we conducted
correlation analysis of individual pupils’ pre- and
post-course test scores. We found a moderate
positive correlation between pre- and post-course
total scores, which increased when outliers had been
removed.

* The greatestimprovements were observed in
pupils’ use of participle phrases and certain types
of punctuation (commas, ellipses, exclamation
marks, apostrophes, semicolons and colons). Pupils’
scores in the use of participle phrases increased
from a mean of 0.2110 0.39 out of 4, a 0.18-point
score increase following the course. This represents
a 5% increase relative to the maximum score, or
an 82% improvement compared to their baseline
performance. Pupils’ scores in punctuation increased
from a mean of 1.58 to 2.35 out of 4, a 0.77-point
score increase following the course. This represents
a 19% increase relative to the maximum score, or
a 48% improvement compared to their baseline
performance. While the point increase in complex
sentences with subordinate clauses was more modest
(+0.63 points, from 1.92 to 2.55), pupils were already
performing relatively well in this area before the
course, suggesting the intervention may have helped
to improve the accuracy of complex sentence use
rather than introducing it afresh.

* Improvements observed in different aspects of
sentence-writing were statistically significant
except for the use of compound sentences, when
analysed using a t-test.

Outline of the evaluation

To test for the programme’s impact on pupils’ cognitive
outcomes, Lindsay Skinner developed a pre- and
post-course assessment that involves pupils completing
a writing task to assess how accurately they write in
terms of sentence structures and punctuation.

The assessments entail pupils watching a five-minute
video and then completing a piece of writing based on
the video. The structure is the same in both pre- and
post-course assessments, but the video is similar,

but different. The assessment is teacher-led, with
teachers giving instructions to pupils and being on
hand to answer any questions pupils may have.

The instructions are:

* You will have 30 minutes for this task. We will watch
the video two times.

e Then, write the story in your own words, using the
prompts in your workbook to guide you. Try to write
at least three sentences for each section (beginning,
middle and end). Use a range of sentence structures
with accurate punctuation.

* You will be marked on your accurate use of different
sentence structures (e.g. simple, compound
and complex sentences) and different types of
punctuation (e.g. full stops, commas, semi-colons
and exclamation marks).

* You will NOT be marked on how accurately
you remember and tell the story - so use your
imagination.
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Between Phases 1and 2 of delivering the CAST
programme, various improvements were made to
the evaluation. Firstly, the pre- and post-course
assessment mark scheme was amended to ensure
that each of the marking criteria was graded on the

same scale (see table below). In addition, while Phase
1 assessments were marked in-school by an English
teacher, in Phase 2 an external marker was employed
to mark all assessments. These two factors make the
marking in Phase 2 more uniform and unbiased.

Marking Criteria Phase Phase 2
Marking Scale | Marking Scale

1. Uses simple sentences

. Uses compound sentences

. Uses complex sentences (meaning sentences with subordinate clauses)

2
3
4. Uses participle phrases’
5

. Uses punctuation to create meaning (commas, ellipses, exclamation

marks, apostrophes, semicolons and colons)

In the mark scheme, a score of O means there is no
evidence of the criterion in a pupil’s writing while a
score of 4 means consistent and accurate use. The
0O-4 scale is based on how many accurate - compared
to inaccurate or non-existent - sentences the pupils
has written in the assessment. All assessments were
marked by the same, independent marker to ensure
consistency of judgment across tests.

Phase 2 evaluation pupil numbers

329 pupils took part in CAST in the 2023-24 academic
year, of which 90 pupils took part in Phase 1. Evaluation
of Phase 1was conducted by ImpactEd Evaluation and
published in their report in June 2024. As such, this
report is focused on Phase 2 only, evaluating the delivery
which took place between January and July 2024.

Schools that have completed CAST
Pupils that have taken part

Number of pre-course assessments
Number of post-course assessments

Number of matched pre- and post-course assessments

7 Participle phrases are developed when other words are added to a participle (a verb acting as an adjective ina

sentence) to develop it in to a phrase. For example:

0-4 0-4
0-4 0-4
0-4 0-4
0-5 0-4
0-5 0-4

239 pupils took part in Phase 2. However, evaluation
can only be conducted where a pupil has completed

a pre- and post-assessment resulting in a ‘matched
pair’ of assessments. It is important to note that some
pupils completed the pre-course assessment but not
the post-course assessment, and vice versa. In Phase
2, 221 pre-course assessments and 169 post-course
assessments were collected from pupils, with 159
matched assessments available for analysis (as seen in
the table below).

As such, all figures in the analyses below are based on
the 159 matched pre- and post-course assessments
from Phase 2. Pupils from all 17 schools which took part
in Phase 2 of CAST are represented within the data.

ot | prasez | o

6 17 23
90 239 329
57 221 278
72 169 24]
42 159 201

‘Looking out the window,HI tried to find my dog‘.

Main clause
(including subject & verb)

Participle phrase.
(including comma)
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Findings in detail

Increase in average assessment point score
after the course

The total score is the sum of each of the marking
criteria scores for an individual pupil. Each pupil has

a pre- and post-course total assessment score out of
20. An average pre- and post-course total score for
the whole cohort is presented in the figure below. The
average pre-course score (blue bar) was 5.85 and the
average post-course score (orange bar) was 7.78.

Results show a 1.93-point increase in average total
score after the course. This represents a 10% increase
relative to the maximum score, or a 33% improvement
compared to the baseline performance. The results
of a t-test (with a 95% confidence interval) conducted
on the pre- and post-course total scores of each pupil
indicate the change observed in scores after taking
partin CAST is significant, +(158) = 9.52, p =< .001.

Figurel

7.78

5.85

Total Score
[l Mean Pre-Course Total Score
[l Mean Post-Course Total Score

|

Improvement in total score for most pupils

Pearson’s correlation analysis was performed on the
pre- and post-course total scores of the whole cohort.
Pearson’s correlation analysis is used o examine the
relationship between two variables. This analysis tells us:

* How strong a correlation is; and

e The strength and direction of the correlation.

The Pearson’s correlation analysis was used to
determine whether alinear correlation between pre-
and post-course assessment scores exists, as well as
the strength and direction of the relationship.

The two plots below represent the data slightly
differently.

The left-hand plot shows the total pre- and post-
course scores for the whole cohort. The trendline goes
upward from left to right indicating a positive trend

- i.e. that pupils have a higher assessment score after
taking partin CAST compared to their pre-course
assessment.

The trendline fits the data well, but there is a broad
spread of data indicating a broad degree of variability
between pre- and post-scores. Anincrease of 1 point
in total score was most frequently observed (31 pupils,
20% of the cohort). However, 29 pupils (18%) achieved a
5-to-8-point increase in their post-course score.

The red data points indicate pupils whose pre-course
total score was higher than their post-course score

- in other words, where pupils’ writing appears to
have got worse. In total, 19 pupils (of the 159 whose
scores were analysed) had a higher pre-course total
score compared to post-course. Looking at these
assessments more closely, we can see that in some
cases this was due to pupils having only partially
completed the post-course assessment.
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Post-Course Total

Figure 2
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Pre-Course Total

If these data points are considered outliers and
removed from the dataset as shown in the right-hand
plot, the trendline becomes steeper, indicating a
stronger positive trend - i.e. stronger improvement in
pupils’ writing post-course.

The visual analysis is corroborated by the figures.

A moderate positive correlation was found between
the pre- and post-course total scores for the whole
cohort including outliers, r (157) = .57, p = < .001.
This means that as one variable increases, the other
variable increases too. Here, this means that pupils
have a higher assessment score after taking part in
CAST compared to their pre-course assessment.

Similarly, a (stronger) moderate positive correlation
was found for the cohort when outliers were removed,
r(138)=.70, p=<.001.

Post-Course Total

y =0.8034x + 3.6435
R2=0.4916

Pre-Course Total

Greatest improvements in use of punctuation
and using complex sentences accurately

The five criteria used o assess pupils’ writing in Phase
2 ared:

—r
B

Uses simple sentences

Uses compound sentences

Uses complex sentences with subordinate clauses

Uses participle phrases

R WN

. Uses punctuation to create meaning (commas,
ellipses, exclamation marks, apostrophes,
semicolons and colons)

An average pre- and post-score was calculated for
each individual marking criterion. In the plot below is
a mean pre-score (in blue) and a mean post-score (in
orange).

First, we can see that on average, improvements
were made in all aspects of writing. However, some
aspects improved more than others. The greatest
improvement was in pupils’ use of complex sentences
and punctuation to create meaning, whereas the
smallest improvement was in pupils’ use of compound
sentences.

8 Itisimportant to note that simple and complex sentences, as mentioned above, only refer to the grammatical structures; one clause and multiple clauses.

10
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Figure 3

Uses Simple Sentences Uses Compound

Sentences
[l Mean Pre-Course Total Score
[ Mean Post-Course Total Score

The pre-assessment score can be seen as a baseline
for each of the marking criteria and can be used to
indicate where pupils strengths and weakness are.
For example, the baseline score for marking criterion
3 (uses complex sentences) is much higher than for
marking criterion 4 (uses participle phrases).

1. Uses simple sentences

2. Uses compound sentences

3. Uses complex sentences with subordinate clauses
4. Uses participle phrases
5

. Uses punctuation to create meaning (commas,
ellipsis, exclamation marks, apostrophes,
semicolons and colons)

Overall, we can see:

Marked Criteria Improvement: Post-course scores
showed progress across all five marking criteria.

Statistical Significance: The total improvement

in literacy skills was statistically significant, though
criterion 2’s (uses compound sentences) smaller gains
were not.

2.55
2.35
192
- 1.58
0.74 0-80
0.39
0.21 -
| | | |

Uses Complex
Sentences with
Subordinate Clauses

' -

Uses Punctuation
to Create Meaning
(suchas!?;)

Uses Participle
Phrases

Statistical significance

Overall, the results suggest that, on average, pupils
performed better against all marking criteria after
taking partin CAST. A t-test (with a 95% confidence
interval) was applied to the pre- and post-course
scores of all pupils. The table below indicates that
the observed improvements to pupils’ writing were
statistically significant for all marking criteria except
for marking criterion 2 (uses compound sentences).

+(158) = 3.44, p=.00]1 Statistically significant

+(158) = .88, p = .382 Not Significant
1(158) = 8.96, p=<.001 Statistically significant

1(158) = 3.18, p=.002 Statistically significant
1(158) =10.90, p=<.001 Statistically significant

Correlation Insights: A moderate positive relationship
was found between pre- and post-course scores.
Excluding outliers strengthened this correlation,
suggesting these anomalies were likely, in part,

due to incomplete assessments.

Future Adjustments: Addressing missed tasks or
incomplete assessments will improve the reliability
of future evaluations.

n
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Comparison Group Study

During Phase 2 of 2023-24 delivery, we were able
to conduct a small comparison group study as part
of CAST programme delivery. This was conducted
by GROWS, the UniConnect partnership

in Gloucestershire.

GROWS delivered CAST at a school in Gloucester.

A total of 15 pupils participated in the programme
over eight weeks. This group completed the pre- and
post-course assessments at the beginning and end of
the course as is usual for this programme. In addition to
normal CAST delivery, a comparison group study was
conducted. Twelve pupils were selected by the school
and, as far as possible, were chosen because they
were of a similar academic ability to the participant
group. The comparison group completed the pre-
course assessment and did not take part in the CAST
intervention. They then completed the post-course
assessment eight weeks later.

Both the comparison and participant group completed

their assessments at a similar time of year so that the

impact of classroom teaching is consistent for both

groups.

Key findings:

* Both the group receiving the tutoring intervention
and the control group had improved writing test

scores after eight weeks, as would be expected from
pupils attending school over this time period.

Figure 4

CAST participant group

1.93

1.47

1.07

Uses Simple Sentences Uses Compound

Sentences
[l Mean Pre-Course Total Score
[ Mean Post-Course Total Score

Uses Complex
Sentences with
Subordinate Clauses

|

* However, the post-course improvement of the
group receiving the intervention was considerably
higher than the comparison group, suggesting that
participation in CAST contributed to more accurate
and consistent usage of aspects of sentence
structure over and above what pupils gained from
regular classroom attendance.

* Pupils receiving the intervention made statistically
significant progress in aspects of writing including
use of complex sentences, participle phrases and
punctuation to create meaning compared with the
control group whose progress across these areas
was not statistically significant, underlining the
programme’s effectiveness in improving key aspects
of pupils’ literacy skills.

* Looking ahead, we aim to conduct a larger-scale
control group study in future iterations of the
programme to further solidify and validate these
findings, providing a more robust understanding of
CAST’simpact on pupils’ literacy outcomes.

Findings in detail
Scores by individual marking criteria

Presented in Figure 4 below is the analysis of

pre- and post-scores for each of the marking criteria.
The participant group results are displayed in the top
plot and the comparison group are beneath, with
pre-course scores represented by the blue bars and
post-course scores the orange bars.

2.67 2.60

0.20

Uses Punctuation
to Create Meaning
(such as!?;)

Uses Participle
Phrases

12
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Comparison Group 2.00
1.67 1.75
1.42
1.00 .08 1.00
0.67
. 0.08 0'17
—

Uses Simple Sentences Uses Compound Uses Complex Uses Participle Uses Punctuation
Sentences Sentences with Phrases to Create Meaning

i 1?.
. Mean Pre-Course Total Score Subordinate Clauses (suchas!?;)

[l Mean Post-Course Total Score

As before, considering the pre-course score as abaseline A t-test (with a 95% confidence interval) was applied
means that it can be compared to the post-course score. to the pre- and post-course scores of both groups.
From the results presented above, it is clear that both The table below indicates where this improvement was
groups score higher in the post-course activity. However found to be statistically significant.

the CAST participants score considerably higher in alll

criteria (with the exception of marking criteria 2) when

compared to the comparison group.

Participant Group
1. Uses Simple Sentences t(14)=1.82, p=.089 Not significant
2. Uses Compound Sentences 1(14)=1.78, p=.096 Not significant
3. Uses Complex Sentences with Subordinate Clauses t(14) = 4.04, p=.001 Statistically significant
4. Uses Participle Phrases t(14) = 3.50, p=.004 Statistically significant
5. Uses Punctuation to Create Meaning (suchas! ?;) t(14)=5.17, p=<.001 Statistically significant

Comparison Group

Marking criteria Statistics Significance

1. Uses Simple Sentences t() =.27, p=.795 Not significant
2. Uses Compound Sentences +(11) =1.08, p=.305 Not significant
3. Uses Complex Sentences with Subordinate Clauses t() =177, p=.104 Not significant
4. Uses Participle Phrases (1) =1.00, p=.339 Not significant

5. Uses Punctuation to Create Meaning (suchas! ?;) +(11) =1.30, p=.220 Not significant
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» =

Total score

Average pre- and post-course total score for the maximum score, or a 49% improvement compared to
participants and comparison group was calculated and  their baseline performance. The comparison group
the results are presented in figure number below. have a 1.17-point increase in average total score after

the course which represents a 6% increase relative to
the maximum score, or a 24% improvement compared
to their baseline performance.

The results show that the participants have a
2.83-point increase in average total score after the
course. This represents a 14% increase relative to the

Figure 5

Participants Comparison
8.58

6.00

Total Score Total Score
[l Mean Pre-Course Total Score [l Mean Pre-Course Total Score
[ Mean Post-Course Total Score [ Mean Post-Course Total Score
The results of a t-test (with a 95% confidence interval) For consistency of analysis, correlation analysis was
conducted on the participants pre- and post- also performed on the total scores of both cohorts.
total scores indicates that the change observed is Because both groups were quite small, outliers were
significant, 1 (14) = 6.11, p = < .001. However, the t-test not identified or removed from analysis.

results for the comparison group were not seen as
statistically significant, +(11) =1.63, p = .132.
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Participants

Post-Course Total

y=0.5987x +5.2335
R*=0.5792

Pre-Course Total

Figure 6

The visual analysis is corroborated by Pearson’s
correlation analysis. A strong positive correlation
is found between pre- and post- total scores of the

Comparison Group

Post-Course Total

y =0.3861x + 4.1337
R*=0.0837

Pre-Course Total

participant group, r (13) = .76, p = .001. However, no
correlation is found between the pre- and post- total
scores of the comparison group, r(10) = .29, p = .462.
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Non-Cognitive Outcomes

Key findings

* Pupils’ sense of self-efficacy also showed
improvement after the intervention. For example,
agreement with the statement “If | practiced every

day, | could develop just about any skill” increased by
14 percentage points, from 49% to 63%.

* There was an increase in the proportion of pupils
who say they are thinking about going to university
of 8 percentage points, from 31% to 39% after the
intervention.

Ovutline of the evaluation

To assess the impact of the CAST programme on
pupils’ non-cognitive outcomes, such as self-efficacy
and motivation, pupils completed surveys before and
after participating in the programme. These surveys
aimed fo capture changes in pupils’ attitudes and
behaviours, and to provide feedback on the tutoring
experience. Although statistical testing was not
carried out on the non-cognitive outcomes, analysis
of the impact showed that the programme had been
impactful.

The surveys were designed to include both validated
and custom questions. The validated questions

came from the Motivated Strategies for Learning
Questionnaire (MSLQ), which includes the Intrinsic
Value Subscale and the Self-Efficacy Subscale. These
measures were used to assess pupils’ motivation,
belief in their ability to succeed, and their use of
different learning strategies. The MSLQ Self-Efficacy
Subscale gauged pupils’ confidence in their ability to
complete specific tasks in the future, while the Intrinsic
Value Subscale measured their motivation and goal
orientation.

In addition to these validated measures, the custom
questions were designed by the University of Exeter
team? and reviewed by ImpactEd Evaluation. These
questions allowed pupils to reflect on their experiences
with the tutoring programme. The pre-course survey
provided an opportunity for pupils to ask questions
about the programme, while the post-course survey
allowed them to suggest improvements for future
iterations.’®

As in the analysis of cognitive outcomes, the evaluation
focused on pupils who completed both the pre- and
post-course surveys, with 115 matched pairs of surveys
involved in this analysis.

9 The team at the South-West Social Mobility Commission who developed the Exeter Tutoring Model.

10 For each delivery partner, there were slight variations in the long-form questions included in the pre- and post-course surveys. For example, Next Steps
South West asked pupils: “Is there anything you would like to know about the tutoring that hasn’t been explained to you?” (pre-course) and “Do you have any
suggestions for how we might improve the tutoring programme in the future?” (post-course). GROWS, on the other hand, asked: “Which part of the tutoring
programme did you find most useful, and why?” and “What could be added or changed to improve the tutoring programme?” (post-course).
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Findings in detail
Self-Efficacy and Motivation

ul

Pupils were asked to read 13 statements, such as
can learn what is being taught in class this year,” and
choose the response that best described them on a
scale from 1to 5, where 1represented “Not very like
me” and 5 represented “Very like me.”

The most noteworthy positive changes were observed
in the following statements:

* “If | practiced every day, | could develop just about
any skill” (+14.5 percentage points).

* “Once I've decided to accomplish something that’s
important fo me, | keep trying to accomplish it,
even if it's harder than | thought” (+14.3 percentage
points).

Figure7

a. |l canlearn what is being taught in class this year
b. | can figure out anything if | try hard enough
c. If | practiced every day, | could develop just about any skill

d. Once I've decided to accomplish something that’s important
tome, ...

e. | am confident that | will achieve the goals | set for myself

f. When I'm struggling to accomplish something difficult, | focus
on my progress instead of feeling discouraged

g. | will succeed in whatever career path | choose

h. I will succeed in whatever higher education route | choose
i. | believe hard work pays off

j- My ability grows with effort

k. I believe that the brain can be developed like a muscle

I. think that no matter who you are, you can change your level
of talent

m. | can change my basic level of ability considerably

-

Scores improved for every statement except for two:

* “| believe hard work pays off” showed a decrease of
5.1 percentage points.

* “l can change my basic level of ability considerably”
showed a slight decrease of 0.5 percentage points.

o
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Custom questions

Following this, pupils from NSSW and GROWS were
asked to respond to five questions regarding their
writing, the tutoring programme, and university
aspirations. They rated each statement on a scale
from 110 5, where 1indicated “no, not at all” and 5
indicated “yes, very much.”

In the pre-course survey, pupils were asked the
following:

* “lam good at writing in accurate sentences.”

”

* “l want to improve my writing in accurate sentences.’

* “lam happy to have been chosen for the tutoring
programme.”

e “l am thinking about going to university in the
future.”

In the post-course survey, pupils were asked:
* “lam good at writing in accurate sentences.”

* “The tutoring sessions have helped me improve my
writing in accurate sentences.”

* “l enjoyed the tutoring sessions.”

* “l would recommend the tutoring to students in the
year below.”

* “l am thinking about going to university in the
future.”

Interestingly, there was a 15 percentage-point
decrease in the number of pupils agreeing with the
statement “l am good at writing in accurate sentences”
in the post-course survey, which may suggest increased
self-awareness of areas for improvement.

The other most notable change in the post-course
survey was a 14 percentage-point increase in the
number of pupils considering attending university in
the future, compared to the pre-course survey. This
suggests that the programme may have influenced
pupils’ aspirations.

Pupil feedback

Pupils’ feedback regarding the tutoring programme
was overwhelmingly positive. Many expressed how the
programme had a tangible impact on their skills, with
comments such as:

* “It helped with my vocabulary and sentences.”
* “It was brilliant.”

e “lthink it was really good.”

Some pupils suggested improvements to further
enhance the experience:

* “Longer fime.”

* “Make it last a bit longer (until work is completely
finished) ...spread it to more people in the year
group.”

Others reiterated their satisfaction with the
programme:

* “No, it was fantastic.”

These responses demonstrate a high level of pupil
engagement and satisfaction with the programme and
provide valuable suggestions for future iterations.

Pupils’ responses to the long-form questions were
overwhelmingly positive. When asked about their
favourite part of the tutoring, many pupils simply
responded with phrases like “every bit” and “all of it
because | know more of everything.” This reflects a
high level of satisfaction with the programme as a
whole.

It was also clear from pupil comments that
relationships with their student tutors were a highlight
of the experience. The tutor-pupil bond remains a key
strength of the model. For example, when NSSW pupils
were asked, “Do you have any suggestions for how we
might improve the tutoring programme in the future?”
responses included:

* “Have more people like [my tutor] because she's
amazing.”

* “Have more [tutor name], they were the best ever.”

Looking ahead to future iterations of the programme,
pupil feedback also highlighted several areas for
improvement. Common themes in the suggestions
included:

* “More snacks, more students, visit universities.”
* “Make it a bit more fun so some students don’t drift

off.”

These insights will guide us in refining the programme
to ensure an even more engaging and effective
experience for future cohorts.
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Student Tutor Feedback

Key Findings

* Overall Satisfaction: The qualitative feedback
revealed that tutors thoroughly enjoyed working
with the pupils but found the travel o and from
placements challenging.

* Understanding Pupils: Several tutors expressed
a desire for more detailed information about their
tutees before starting the programme, particularly
regarding their abilities and interests, to enhance
the tutoring experience.

* Communication: Tutors felt that communication
with the delivery partners was generally strong,
with one tutor noting that it was “really easy to ask
questions”.

* Workload: Most tutors found the workload
manageable, with only one tutor reporting that the
workload was not manageable.

* Impact on Skills: 100% of tutors reported that the
programme helped them develop interpersonal
skills. Additionally, all tutors said they would
recommend the programme to other students.

In total, 19 student tutors completed the post-
programme survey. The survey aimed to gather
feedback on several key areas, including:

* Students’ motivations for participating in the CAST
programme and how these motivations were
fulfilled;

* The specific skills that students gained through their
involvement in the programme; and

* Students’ suggestions for improving the tutoring
experience.

Of the 19 tutors, 5 were from NEUCP, who used a
slightly different survey to the other partners. The
remaining tutors were split between the NSSW with 11
tutors, and 3 tutors from GROWS in Gloucester.

Findings in detail

Motivation

When asked about their motivations for joining the
CAST programme, student tutors were presented with
10 potential reasons, ranging from gaining practical
teaching experience to contributing to the local
community. Key motivations included:

* Contribution to the Local Community: 100% of
tutors selected this motivation, with 71% reporting it
as “totally fulfilled.”

* Working with Young People: 90% of tutors found
this motivation relevant, with all of them feeling that
the programme fulfilled this goal.

* Exploring a Teaching Career: 83% of tutors were
motivated to see whether they would enjoy teaching,
with the majority feeling this motivation was “totally
fulfilled.”
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Figure 8
Motivation: Average Rating (%) (n=19) |l Average Rating
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Tutors highlighted the satisfaction of working with
young people and watching their confidence grow.
Examples of tutor feedback. When asked about their
favourite parts of the programme, tutor feedback
included:

* “Watching my group become more confident.” -
GROWS

* “Working with the students, developing a rapport
over time.” - NSSW

* “Engaging with the students and getting to know
them/what helped them to learn best.” - NEUCP

2f: to 2g:to 2h: to see 2i:towork  2j:tomakea
develop enhance my whether withyoung  contribution
my subject Ccv | enjoy people to the local
knowledge tutoring community
Skills Gained

Student tutors were asked to reflect on the skills
they developed through their involvement in the
programme. The results showed:

* 100% of tutors felt they gained interpersonal skills.
* 95% reported improvements in reflective skills.

e 79% felt they gained resilience.

* 89% believed they developed their communication

skills.

Other key areas of growth included human-only skills
(like emotional intelligence), resilience and leadership
(92%), while global citizenship (46%) was the lowest
rated skill gained as a result of taking part in the
programme.
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Figure 9
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For tutors from NEUCP, the skills which tutors most
frequently reported that they gained included self-
reflection, social and cultural awareness, and
pedagogical knowledge. These tutors appreciated the
opportunity to reflect on their practice and interact
with young people from diverse backgrounds.

The least gained skill among all tutors was subject
knowledge, which may be influenced by the tutors’ own
academic backgrounds and the literacy-specific focus
of the tutoring.

Feedback on the programme

Student tutors were also asked to rate their experience
with the CAST programme on various aspects. The
results revealed:

* 100% of tutors agreed or strongly agreed that they
enjoyed the tutoring programme.

* 100% of tutors noticed an improvement in their tutees’
writing, particularly in terms of sentence accuracy.

* 100% of tutors would recommend the tutoring
programme to other students.

The main highlights for tutors were the communication
and support they received, along with the overall
enjoyment of tutoring. These areas received high
ratings, indicating that the programme was well-
received by most participants.

global citizenship

2.0
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skills skills

While the feedback was overwhelmingly positive, there
were a few areas identified for improvement:

* Training: Some tutors felt that the training they
received did not fully prepare them for tutoring in
schools, particularly in terms of engaging tutees.

* Tutor-tutee interaction: Engaging tutees was
identified as an area that could be improved,
with some tutors suggesting additional training or
strategies to help improve the dynamic between
tutors and tutees.

In response to feedback, several improvements have
been made to the programme for 2024-25 delivery:

* Supplementary training: Additional tutor training
videos on behaviour management and expectations
in schools was implemented.

* Resources: New resources, including a “cheat sheet,”
have been created to assist tutors in supporting their
tutees more effectively.

For future iterations of the programme, all delivery
partners aim to increase the completion rate of the
student tutor surveys to gather more comprehensive
feedback. This will help further refine the programme
and enhance the student tutor experience in future
cohorts.
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Teacher Feedback

The teacher post-course survey was designed to
assess if staff noticed any improvements in pupils’
writing, particularly in sentence accuracy, as well as
changes in pupils’ confidence, attitudes and behaviour.
Teachers were also asked to rate their expectations
for improvements in pupils’ attainment more generally,
and to provide open-ended feedback on the most
valuable aspects of the programme and areas for
improvement.

In Phase 2 of the CAST programme, five teachers
completed the post-course teacher survey. Moving
forward, we aim to achieve a higher response rate
from teachers, especially English specialists, to
ensure a more comprehensive evaluation. Of the five
respondents, two were English specialists. However,
other staff members, including an enhanced learning
mentor and a careers coordinator, also participated
in overseeing the tutoring sessions. Despite not having
subject specialism in English, their feedback was
valuable. One staff member mentioned, “Whilst |

am not in the classroom usually with pupils, following
discussions with the pupils, they have all expressed how
the workshops have helped them, and they feel more
confident in lessons.”

Key Findings

* Writing improvements: Teachers noted positive
changes in students’ writing, especially in sentence
accuracy. One teacher in the North East observed
that students answered more questions in English
lessons post-intervention, a sign of improved
engagement and confidence in their writing.

* Impact on attainment: Teachers expressed
optimism that the CAST programme would have
a positive impact on most pupils’ attainment. This
expectation was tied to the improved confidence
observed in writing.

* Small group work: The most valuable feature of the
programme identified by teachers was the ability
for students to engage in small group work, which
allowed them to identify with their peers and receive
more tailored support.

* Working with university students: Teachers also
highlighted the involvement of university student
tutors as a significant benefit. As one teacher noted,
“The programme has been very successful. The
ambassadors have been engaging, and pupils have
attended regularly with little, if any, prompting.”

* Increased confidence: Teachers observed a
noticeable improvement in pupils’ confidence.
Across all three UniConnect partnerships, pupils
demonstrated more confidence in their writing post-
intervention.

* Impact on attitudes and behaviour: In the North
East of England, teachers noted a reductionin
negative behaviour codes for students. While there
were some positive shifts in pupils’ overall attitude,
the connection between the programme and
behaviour change was less clear.

Overall, teachers and school staff regarded the CAST
programme as a positive intervention.
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Conclusion and

Recommendations

Summary of findings

In summary, the CAST programme demonstrated
notable success in improving pupils’ literacy skills in the
five key areas assessed. These improvements were
statistically significant. Further, a comparison group
study showed that improved post-course test scores
were statistically significant for the group participating
in CAST, but were not for the comparison group who
didn’t participate in the intervention.

In addition to academic progress, the programme

had a positive impact on pupils’ motivation and self-
efficacy. Furthermore, student tutors reported high
levels of satisfaction, with 100% of tutors stating they
would recommend the programme to others. The
primary motivation for participating as a tutor was
the opportunity to contribute to the local community.
Tutors found the workload manageable and expressed
enjoyment in working with the pupils.

Teachers also recognised the positive effects of the
CAST programme, particularly in terms of increased
pupil confidence, the value of the small group setting
and the use of university students to build rapport.
Many teachers noted improvements in pupils’ writing
skills and expected a positive long-term impact on pupil
attainment as a result of the programme.

Recommendations moving forward

Improvements to the CAST programme

Based on the feedback received, several improvements
have been identified for the 2024-25 delivery of the
CAST programme:

1. Provide more detail to school pupils: Clearer
communication of the programme’s objectives and
expectations will help pupils better understand and
engage with the tutoring. We plan to create a video
explaining why pupils have been selected for the
programme and what they can expect for Phase 3
of delivery in the 2024-25 academic year.

2. Enhance training for tutors: Additional training
will be provided to tutors to clarify their roles and
responsibilities. This will better prepare them to
meet the needs of their tutees and ensure consistent
delivery of the programme.

Improvements to the evaluation

There are several improvements we plan to explore for
the next iteration of the programme. These include:

* Building on the success of the small comparison
group study documented in this report with further
comparison group evaluation;

* Evaluating pupil participation and outcomes by Free
School Meal (FSM) eligibility;

* Evaluating pupil participation and outcomes by
gender;

* Exploring, in more detail, potential differencesin
pupil outcomes by geography and delivery method
(placement route compared with paid student
ambassadors); and

* Asking student tutors about their interest in pursuing
a teaching career, to better understand how the
initiative might help support build a teacher pipeline
inan area.

These considerations will help to provide further
insights about the programme.
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The Exeter Tutoring Model: Looking Ahead

The broader goal of the Exeter Tutoring Model is

to establish a full-scale, sustainable university-led
tutoring service - incorporating a tutoring placement
into the curricula of universities across the country.
We see this modular delivery as part of a ‘win-
win-win’ model. Students gain university credits

and employability skills, pupils and schools receive
dedicated tutoring free of charge, and a potential
pipeline of future teachers is created. Moreover,
universities fulfil their duties as civic actors and anchors
within their local communities.

In the future, we see universities adopting a
customisable “menu” of tutoring programmes - for
example, across primary and secondary, and in
literacy, reading and maths - tailored to the needs of
their local communities. This could mean delivering
reading programmes in primary schools or maths in
secondary schools continuing o address widening
educational gaps in the post-pandemic era.

To this end, over the next few years we plan to:

1. Onboard additional Higher Education Institution
(HEI) partners: Collaborating with more HEls will
help expand the programme’s reach, diversify
the network of student tutors, and strengthen the
overall impact of the programme.

2. Create alarger range of programmes: By
developing a wider array of courses, the tutoring
model can better meet the unique needs of different
schools and their pupil communities and provide
further impact for pupils needing additional
support.

3. Conduct a quasi-randomised trial: This will enable
us to provide robust evidence on the intervention’s
impact at scale.
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